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ABSTRACT PRE - SURVEY MATERIALS
The word “TEAM” as “Together Everyone Achieves More” Q1. What is your perspective on data - 90% response — 18 out of 20 responded. - EPNP

resonates in the practice of speech-language pathologists. The

: : : collection? « 60% of participants were eager to learn about collecting data.
speech pathologist often collaborates with educators in the school Porp P J J

*  50% of participants had previous experience in collecting data.

setting, including paraprofessionals, teachers, occupational G TO LA o ) _ o
therapists, physical therapists, and guidance counselors. The NOT MY RESPONSIBILITY | EY «  65% of participants were not trained on data collection and/or generalization
i i i ithi FDONTKNOW/ M NoT TRAINED. Y of desired learning skills/strategies.
collaborgtl_o_n_ with educato_rs IS within the ’ Roles and o [ ) o _
Responsibilities of SLPs in Schools (ASHA’s Ad Hoc « 60% of participants do not meet regularly or collaborate with SLPs.
Committee, 2010). L) 4
Students in the school setting are given carryover assignments, G 3 4 & E G LWERNY\S
but the paraprofessionals often do not have the training to ensure Number of participants Paraprofessional Perspective on Data Collection | M 4 ot S
eneralization of skills in the students’ natural setting or ] : : : :
J i ) sudens - o J « “Collecting data can be useful for planning but when too much is required, it RES U LTS AN D D I SCU SS I O N
collection of data to monitor progress. Despite the amount of Questions 2,5, and 6 Results can take away from valuable time that can be used to plan and work with
time paraprofessionals interact with their students, little is ' udents.” y P  Data tracking forms — relevant and specific. They targeted the
utilized to generalize the speech and language skills of students. oA S“ M . . student’s goal and ensured “easy use” by the professional.
Additionally, limited research has been reported on how (UNTIL JUNE 2019): v “Ihave never seen paraprofessionals collect data. * Increased paraprofessionals’ knowledge of speech and
paraprofessionals can join the transdisciplinary model to Q5. HAVE YOU BEEN TRAINED TO COLLECT « “I have only written anecdotal for behavior purposes.” language goals.
facilitate the generalization of skills and documentation of e | V “The S h Teach i1l 11y let me know how to help the student with « Motivation — Paraprofessionals were indirectly motivated by
g- - - Q2. HAVE YOU HAD ANY EXPERIENCES IN ¢ p.eec ea.c CIs Wil usud y ct me OW. ,OW 0 he p . © student wi ) : : :
progress on the implementation of speech/language skills. s on a continual basis. I do not collect data, unless it’s for behavior purposes, students’ progress and usage of communication skills. Also,
The collaboration between SLPs and classroom educators offers S however, all paras reinforce learning skills (or should be).” saw the benefits of the collaborate model.
multiple opportunities to expand and reinforce communication Number of Participants « “I had to collect and use data, but learned how to do this from colleagues. I » Greatest challenge for the professional was the reliability of the
skills (Archibald, 2017). Such collaborative efforts benefit N mYes never had formal training.” recorded data. . _
speech pathologists in obtaining data and monitoring progress on . Relr]lforcecrinent d E}? ParaPZiO::SSllonals’ continuous effort to
i7ati i ‘ - e reinforce desired skills were difficult to monitor.
the generalization of skills. The more “practice time” and DATA TRACKING POST-SURVEY CE des _ _
consistent modeling of strategies/foundation skills benefit » Transdisciplinary collabgratlor(; 'IASHA Z”%the city.  ro
i ™ i : : « Discrepancy — expected to deliver and done at the schoo
SﬁUdentS IWIth. r']f‘crias.ed oppolrtunl_tles :E? .apply ar.]dl general_lée sA|F1 ) ?oesrc—”tt())ef'oZj—ecctfdosresnctirr]]ecses élD will label or describe objects  All participants found the “Data settingp Y P
F ege.too S WI_'[ in their natural setting. tls_essentla to provide using fou ive-w using descriptors 3 Tracking” training useful. :
individuals with necessary knowledge and skills to work with the i 4 ? . Only 1 out of 3 participants felt the N EXT STEP
child in the classroom to apply the speech strategies in elicitin : £ L . . ) )
the target skills (Archibald %%{7) ., P J J : : training was sufficient. - Generalization of skills. Continuous usage of record data,
. Lo L _ 2 S « All participants agreed that effective application of strategies, and routine trainings via the
Paraprofessionals can assist in the generalization of skills and o 3 1 collaborative efforts between SLPs “Train the Trainers” model.
rogress monitoring. i . : : . :
Prog J e dg i l and paraprofessionals can lead to - Paraprofessionals involvement during data design. Creating
OBJECTIVES | Y | 0 T pos't"iﬁ and Improlz{(lald I forms that meet the unique needs of the professionals within
: — VT | speech/language skills for students. thei K envi
| | | | 8-Mar 3 eir work environment.
) Eizcgr:bfaaheu;msac;ttﬁ;Ighﬁ;{zr;zd;fgng:ryogggiian?tween the a1 | | :;gm | | i  Ongoing shared data collection between the paraprofessional
P _ guage p _ g p‘ P ’ R "w21-Mar| | | > . , and the speech-language pathologist to ensure validity of data.
« Explain the benefits of paraprofessionals’ collaboration in Paraprofessionals ACKNOWLEDGEMENTS AND CONTACTS
collecting data. JK will use at least 4 words in a sentence R i
eflections
o | . - . . : i : The authors would like to thank the principal of the community school who allowed this study to
List thlc_a benefltﬁ Ofd (I:ollaboratlrllg”wnh paraprofessionals to 0to comment, describe, or request AN ALYSES +“Training needs be more specific be conducted and the paraprofessionals who offered their inputs and volunteered to participate in
eneralize speecn and language SKIIIS. ) ] this study. You can contact the authors at:
| P o S and more frequent in order for Rusmi Ramli Soewignjo - Rusmi.Ramlisoewignjo@my.liu.edu
M ETH O D 2 ] 1.JK — can meet goals with students to reach maximum goals” Diana Sanchez - Diana.Sanchez@liu.edu
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